
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Marfleet Primary

Academy
Number of pupils in school 189 (216 including

Nursery)
Proportion (%) of pupil premium eligible pupils 45%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 – 2023/2024

Date this statement was published December 2021
Date on which it will be reviewed December 2022
Statement authorised by Chris Frankish, Interim

Head
Pupil premium lead Chris Frankish, Interim

Head
Governor / Trustee lead Vivienne Wilks, Chair of

Governors

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £111,764

Recovery premium funding allocation this academic year £11,890
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£123,654
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Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including progress for those who are already attaining well.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

• ensure disadvantaged pupils are challenged in the work that they’re set

• act early to intervene at the point need is identified

• adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

1 Assessments, observations, and discussions with pupils and parents
indicate lower than average oral language skills and vocabulary gaps
among many disadvantaged pupils. These are evident from Reception
(and Nursery where they attend) through to KS2, and in general, are
more prevalent among our disadvantaged pupils than their peers.
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2 Assessments, observations, and discussions with pupils suggest
dis-advantaged pupils generally have greater difficulties with phonics
than their peers. This negatively impacts their development as readers.

Internal and external assessments indicate that reading attainment
among disadvantaged pupils is below that of non-disadvantaged pupils.
Between KS1 and KS2 the gap remains steady and in some cases
widens.

3 Our attendance data over the last three years indicates that attendance
among disadvantaged pupils has been between 1 and 2% lower than
for non-disadvantaged pupils.

Our assessments and observations indicate that absenteeism is
negatively impacting disadvantaged pupils’ progress.

4 Our assessments and observations indicate that the education and
wellbeing of many of our disadvantaged pupils have been impacted by
partial school closures to a greater extent than for other pupils. These
findings are supported by national studies.

This has resulted in significant knowledge gaps leading to pupils falling
further behind age-related expectations, especially in maths and writing.

5 Our observations and discussions with pupils and families have
identified social and emotional issues for many pupils and a lack of
enrichment opportunities during school closure. These challenges
particularly affect disadvantaged pupils, including their attainment.

Teacher referrals for support have increased during the pandemic.
Fifteen pupils (twelve of whom are disadvantaged) currently require
additional support with social and emotional needs. All these children
require small group and or 1:1 interventions.

The school’s SEND register has increased over the past 2 years with a
marked increase in social, emotional and mental health issues.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved oral language skills and
vocabulary among disadvantaged pupils.

Assessments (including the school’s in
house Speech Links program) and
observations indicate significantly
improved oral language among
disadvantaged pupils. This is evident
when triangulated with other sources of
evidence, including engagement in
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lessons, book scrutiny and ongoing
formative assessment.

Improved reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2024/25 show
that more than 75% of disadvantaged
pupils met the expected standard.

To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25
demonstrated by:
● The overall absence rate for all

pupils being no more than 3%, and
the attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being
reduced to zero.

● The percentage of all pupils who are
persistently absent being below 10%
and the figure among disadvantaged
pupils being no more than 2% lower
than their peers.

To achieve and sustain improved
wellbeing for all pupils in our school,
particularly our disadvantaged pupils.

Sustained high levels of wellbeing from
2024/25 demonstrated by:
● Qualitative data from student voice,

student and parent surveys and
teacher observations.

● A significant increase in participation
in enrichment activities, particularly
among disadvantaged pupils
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 40,324.00

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Purchase of materials
and staff CPD for DfE
validated Systematic
Synthetic Phonics
programme (Read
Write Inc) to secure
stronger phonics
teaching for all pupils.

Phonics approaches have a strong
evidence base that indicates a
positive impact on the accuracy of
word reading (though not
necessarily comprehension),
particularly for disadvantaged pupils:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

2 & 4

Embedding use of
Speech Links (speech
and language)
program.

We will purchase
Speech Links license
and ongoing
dedicated Teaching
Assistant.

Oral language interventions are
based on the idea that
comprehension and reading skills
benefit from explicit discussion of
either content or processes of
learning, or both, oral language
interventions aim to support learners’
use of vocabulary, articulation of
ideas and spoken expression.
Oral language interventions | Toolkit
Strand | Education Endowment
Foundation | EEF

1

Development of the
school library.

Purchase of materials
linked to Take One
Book reading scheme
as well as a
significant investment
in new quality reading
texts in all
classrooms.

Based on our own observations the
quality and range of texts impacts
positively on our children’s love of
reading and engagement in reading
lessons.

2 & 4

5

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/


Additional teacher in
Key Stage 2

Based on our own observations and
internal data an additional teacher
has been employed in KS2 to work
specifically with Upper Key Stage 2.
This is to provide additional targeted
support during lessons as well as
providing additional release time for
the school’s SENDCO.

2, 4 & 5

Closing the gap -
SEND specific training
for dyslexia and ASD.

EEF report offers five
evidence-based recommendations to
support pupils with SEND, providing
a starting point for schools to review
their current approach and practical
ideas they can implement. Providing
whole school SEND training links to
recommendations 1-3.
SEND | SEN in Mainstream schools |
Education Endowment Foundation |
EEF

1, 2, 4 & 5

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 20,168.00

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Additional phonics
sessions targeted at
disadvantaged pupils
who require further
phonics support. This
will be delivered by
specially trained
Teaching Assistants.

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly from
disadvantaged backgrounds.
Targeted phonics interventions have
been shown to be more effective
when delivered as regular sessions
over a period up to 12 weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

2 & 4

Lexia Reading
Solutions Core5
Package. Licence for
all disadvantaged
children to raise
attainment levels in
reading.

Research has identified remedial
and tutorial use of technology as
being particularly practical for lower
attaining pupils, those with special
educational needs or those from
disadvantaged backgrounds in
providing intensive support to enable
them to catch up with their peers.

2 & 4
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=send
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/


In a trial of Lexia involving 697 pupils
across 57 schools. The independent
evaluation found that children
offered Lexia made the equivalent of
two additional months’ progress in
reading, on average, compared to
other children.
Projects and Evaluation | Lexia |
Education Endowment Foundation |
EEF

Purchase Rising
Stars Shine
intervention
resources for maths
and reading to
compliment the whole
school NTS
assessments by
Rising Stars.

Intervention carried
out by two dedicated
Teaching Assistants.

Targeted deployment, where
teaching assistants are trained to
deliver an intervention to small
groups or individuals has a higher
impact. The Rising Stars Shine
intervention provides clear targeted
interventions based on analysis of
test data.
Teaching and Learning | Teaching
Assistant interventions | Education
Endowment Foundation | EEF

2 & 4

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 65, 218.00

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Free breakfast club
provision for all
disadvantaged
children.

Based on our own experiences by
offering a breakfast club to all
disadvantaged groups we are
reducing issues around hunger and
increasing our children’s focus up to
lunch time.

In November 2016, the Education
Endowment Foundation (EEF)
published an independent evaluation
of school breakfast clubs, which
found that a model of free, universal,
before-school breakfast clubs was

2, 3 & 4
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https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia?utm_source=/projects-and-evaluation/projects/lexia&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia?utm_source=/projects-and-evaluation/projects/lexia&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia?utm_source=/projects-and-evaluation/projects/lexia&utm_medium=search&utm_campaign=site_search&search_term=lexia
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=interventions


a cost-effective way of raising pupil
attainment in primary schools
Projects and Evaluation | Breakfast
Club | Education Endowment
Foundation | EEF

Wellbeing support
including lead TA and
two ELSAs.

Based on our own experiences, by
offering extensive wellbeing support
in the form of TA intervention, as
well as ELSA, for our most
disadvantaged children we are
improving their behaviour and
wellbeing and increasing their
readiness to learn.

5

Contingency fund for
acute issues.

Based on our experiences and those
of similar schools to ours, we have
identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet
been identified.

All

Total budgeted cost: £ 125, 710.00
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https://educationendowmentfoundation.org.uk/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs?utm_source=/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs&utm_medium=search&utm_campaign=site_search&search_term=breakfast%20club


Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

If last year marked the end of a previous pupil premium strategy plan, what is your
assessment of how successfully the intended outcomes of that plan were met?

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?
What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)
Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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